EMU project Cultuurnetwerk Nederland




April 2005


Analysis of instrumental national curricula: Netherlands

	1
	Structure of the course, curricula and influence of the teacher

See also structural diagram


	To gain thorough insight into the structure of musical education, it is necessary to make a distinction between general musical education and the “Harmonie-Fanfare-Brassband” (wind ensemble and brass band) or HaFaBra education programme, which teaches students about playing wind instruments in groups. Many music schools also offer this course to (prospective) musicians in local amateur orchestras and are therefore held to the requirements set for the course. That is why both situations are explained separately in this analysis.

Music schools

There is no nationally recognised curriculum for music education. Music education in the Netherlands is accordingly not bound by national legislation. There has been a “General Music Framework Curriculum for Instrumental and Vocal Education” since 2001. This was created because there was a need for such a framework. Support was ensured by using a focus group consisting of music schools, school inspectors and Esta as a sounding board.

The framework curriculum offers a clear context
, within which schools have room to add detail and otherwise supplement the contents based on the requirements of the education in specific genres of music or for specific instruments. Individual teachers have a great deal of freedom to carry out and organise the lessons.

It is not clear how extensive the support for the General Music Framework Curriculum is. Many institutes will use it as a guideline for organising music education. In general terms, most of the music schools have organised their education programmes according to the four-phase system (A, B, C, D). However, actual practice shows a significant variation that is due to characteristics like the size of the institute, the number of students, urban or rural environment, financing agreements with municipal authorities, the relations with HaFaBra (whether or not wind instrument education is offered) and a more or less flourishing world of clubs and associations. 

One concrete example of having great freedom in organising music education is that it is not an absolute requirement for the education programme in the music school to start with the General Musical Development (AMV) lessons. It is possible to start out with instrumental education, both for young people and for adults.

HaFaBra (wind ensemble) education

The framework curriculum for wind ensemble education is binding for the educational institutes that offer it. The framework curriculum guarantees the quality of the contents of the programme. Since 1 January 2000, all the educational institutes have had to comply with the examination requirements formulated in this framework curriculum. The entire introduction process took three years.



	2
	Aim and vision for music education
	Music schools

The general aim is to offer genre-rich music education from an auditory approach, focused on frequent, shared and enjoyable music-making. In other words: training students to play as well as possible and giving them the opportunity to actively make music. The point is to develop the musician’s competencies in such a way that he or she can achieve an artistic level in line with his or her ambitions and potential. The musician should ultimately be able to make music independently in the genres of his or her choice and the desired situations. 

HaFaBra (wind ensemble) education

The general aim of wind ensemble education is: to offer current and aspiring members of woodwind ensembles, wind orchestras and brass bands the opportunity to achieve a sufficient musical and instrumental level of skill that making music can take place in a satisfying, musically sound and conscious way, both for the members and for the orchestras. The educational programme promotes the active and receptive preparation of current and aspiring members for conscious and deliberate participation in the wind music culture. The specific educational goal is formulated as follows: to train and develop the instrumental musical skills and insights in such a way that current and aspiring musicians are able to use them at the relevant level in making music independently, both individually and in ensemble, wind orchestras and brass bands.

In the framework curriculum, the specific aim of the educational programme is also set out in detail based on a ‘structural diagram for the development of the musical personality’ and this forms the practical starting point for the extension into learning aspects, examination requirements and organisational forms. It is also the foundation of the didactic model on which the teaching and training activities and the associated (educational) types of organisation are based according to the framework curriculum.



	3
	Testing and evaluation


	Music schools
The General Framework Curriculum for Music does not have a national legal context. Therefore, examinations often have a local status but are not nationally recognised. Individual music schools put together their own package of examinations (annual evaluation) and make agreements about them with the local authorities (partly in the context of financing agreements). However, partnerships do often arise in various parts of the Netherlands between local music schools on a voluntary basis so that they can use each other’s systems. “Music schools are just as free as they are vulnerable.”

The final objectives of the framework curriculum (phase D) are in line with the admission requirements for the vocational arts programmes in the Netherlands. 

HaFaBra (wind ensemble) education

The framework curriculum for wind ensembles enjoys an official, nationally recognised status; this also applies to certification (NTB 2000, nationally recognised certificates). Where music schools take part in teaching wind ensemble students, they are also bound by the rules for evaluation. The regulations for external and internal examiners set out these rules.



	4
	Curricula for instruments
	Music schools

There are no prescriptive curricula for individual instruments. Music schools have great freedom in organising the educational programme. Exceptions are the Plan for a national framework curriculum for violin, viola and cello
 and the Framework curriculum for pop music for instrumental and vocal education.
 These framework curricula do not have a nationally recognised status.

It is not considered appropriate to talk about the individual instruments, because the auditory development of the students is the main, central focus.

HaFaBra (wind ensemble) education
The framework curriculum for wind ensembles provides an overview of the examination requirements and level examples for the group of Wind Instruments and Percussion Instruments (small drum, kettledrums and mallets). It is not specified by instrument. The framework curriculum also offers a checklist for customised plans (for the individual teacher) that include:

· The student’s initial situation

· Methodical teaching plan with respect to teaching content/teaching activities and the phases per instrument

· Detailed discussion per instrument of educational coherence of teaching activities as set out in educational work plans (regular lessons – completion lessons – team teaching) 

· Specific teaching aids for practical teaching per type of instrument

· Instrument-specific final terms per learning phase (technical playing requirements for each instrument, to supplement the general final terms for each learning phase).



	5
	Curricula for ensembles
	Music schools

Curricula for ensembles are not known. Playing together, in groups and ensembles, is seen as the core of music education. The General Framework Curriculum for Music contains the recommendation that this aspect be integrated into instrumental education. It also refers to a heterogeneous ensemble structure: pop band, big band, brass band, orchestra, school band.

The music education institutes also have the freedom to choose the moment when making music in groups is introduced. The options for playing in ensemble are often related not so much to content-specific reasons, but to the number of students and the size of the music school.

HaFaBra (wind ensemble) education
In the wind ensemble education, the link between the education programme and the orchestra is automatic. See part 2 : Structure of music education in the Netherlands for more details.
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	Size of the group, composition and duration of the lessons


	Music schools

No general statements can be made on this topic. However, a rich, ensemble-oriented culture with homogeneous and heterogeneous groups is the aim.

HaFaBra (wind ensemble) education
The framework curriculum for wind ensembles refers to the importance of lesson time, individual and group lessons and completion lessons. It provides pedagogic, educational and musical arguments in relation to these aspects. It does not define a standard, but it does refer to the educational work plans, the working documents in which the principles and characteristics of a specific wind ensemble education programme are set out systematically at institute level. The framework curriculum includes a checklist for these educational work plans that comprises such aspects as scheduling, lesson times and lesson types (individual, group or classical).
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	Methods and didactics
	Music schools

The auditory development of the student is key. Tonal comprehension is at the basis of all music-making activities. Using theoretical knowledge based on tonal comprehension, and learning to listen critically and creatively, the student can improve his or her instrumental or vocal performance. 

The importance of auditory development is a recurring theme throughout all the phases. The systematic development of the student’s tonal comprehension is the leading principle. In music education, this is how a genre-wide foundation is laid so that new students have the opportunity to orient themselves according to as many musical options as possible. Theory is linked to making music in practice, and playing in ensemble is fully integrated into the plan.

Tonal comprehension is primarily developed by auditory learning activities such as: playing dictation, singing a tune (including repeating it), improvisation, analysis and notation, composition and production of music. The emphasis here is on the student doing it himself or herself.

Listening to music is also an important activity for the development of the student’s tonal comprehension. The lessons and the student assignments include receptive activities (audio recordings and live performances).

In each phase (A, B, C, D), the question is always how the student makes music, using what instruments and in which situation.

Instrumental and vocal lessons are not an end in themselves; they serve to support the musical activities of the students. Playing with others and participating in ensembles, bands, choirs and orchestras are an essential part of that.

HaFaBra (wind ensemble) education
The framework curriculum for wind ensembles offers a didactic model for instrumental education. The model was developed in 1996 and adopted in 2000. It is based on the structural diagram for the development of musical personality, particularly musical comprehension. A key triangle consists of: Tone, Fingering and Pitch. Within that context, there is the development of cognitive insights and auditory comprehension, motor skills and affective qualities to promote musical creative expression, experience and involvement. That entire package is then surrounded by aspects such as: learning goals, learning content, learning activities, forms of teaching and working, monitoring systems, evaluation and testing, group configurations and teaching aids.
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	Choice of repertory 
	Music schools

The General Framework Curriculum for Music is based on a multiple-genre approach. Qualifications based on different types of music are not included. It is the student who determines the value that a specific genre has for him or her. The students have the opportunity to develop broadly in the beginning and to orientate themselves without the working method forcing them into a specific direction. To the same extent, specific directions may not be excluded a priori.

The way music is made is more important than the repertory. Playing by ear, playing from sheet music, improvisation, composition and production of music are skills that need to be developed early for the aspiring musician to be able to function later across a broad spectrum. 

For example, to a pop musician, playing in groups, the total sound and the presentation form the core of the musical activities. Pop music is considered part of the multiple-genre approach and has its own Framework Curriculum.
 This Framework Curriculum is not nationally recognised either. However, many music schools in the Netherlands do now have a pop and easy listening music department.

HaFaBra (wind ensemble) education

The curricula do not prescribe the choice of repertory.

References to forms of music (both in active practice and in receptive education)
 concern the following styles: Pop, Jazz,Classical,Swing,Musical

The organisers of wind ensemble education are expected to make agreements about the music styles with their clients (the orchestra). The styles listed are drawn from the examination requirements.

	9
	Comments
	There is a need for a generally accepted framework curriculum for music and song. The Framework Curriculum from 2001 did not receive nationally recognised status. In 2001, the task of the arts education inspection service was taken over by De Kunstconnectie
 and the Amateur Arts Platform.
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� The framework curriculum was not formulated as a tool for evaluation and testing; those wishing to use it as such will have to find their own way of testing the formulated competencies, General Music Framework Curriculum, p. 7.
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� Because pop music is different in practice than classical music, a Framework Curriculum for Pop Music was also developed. 
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� However, we know from actual practice that it is much more varied (including Arabic, Fusion, jazz and blues, African, etc.)
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